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Introduction 

Teaching is a process by which the 
teacher in his act demonstrates a number of 
teaching skills or behaviours in order to 
communicate effectively with the students 
with the intention of effecting change in 
their behaviours. Effective learning in the 
classroom depends on the teacher’s ability 
to maintain the interest that brought 
students to the course in the first place 
(Ericksen, 1978). Some students seem 
naturally enthusiastic about learning, but 
may need or expect their teachers to 
inspire, challenge, and stimulate them.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Motivation can be described as an 

act of inspiring, challenging and 
stimulating someone. The important role of 
motivation in improving students’ learning 
cannot be overemphasized. Whatever level 
of motivation students bring to the 
classroom will be transformed, for better 
or worse, by the teaching behaviours, 
which the teacher displays in his daily 
teaching act. Research has shown that 
good everyday teaching practices can do 
more to counter student apathy than special 
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Abstract 
In this discourse, the important role of motivation as enhancers of 
students’ learning was emphasized. The paper notes that teaching is a 
process intended to facilitate effective students’ learning. To achieve 
this, it contends that, to enhance effective students’ learning so as to 
make them self-motivated independent learners, teachers should 
engage in an array of activities that will motivate students to learn. 
The paper therefore, discussed ways of encouraging students to 
become self-motivated independent learners and the major 
characteristics that contribute to students’ motivation; including some 
teaching behaviours that motivate students to learn in their lesson. 
This, the paper believes, will enhance effective students’ learning, so 
as to make them self-motivated and independent learners.    . Finally, 
it recommends that teachers should strive to devote much time and 
zeal to not only acquiring the essential characteristics and those 
teaching behaviours  that motivate students to learn, but should also 
ensure that they actually incorporate and exhibit them in their lessons.  
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efforts to attack motivation directly 
(Ericksen, 1978).   

There is no particular magical 
formula for motivating students. Many 
factors affect a given students’ motivation 
to work and learn (Bligh, 1971; 
Sass,1989). These include: interest in the 
subject that matter, perception of its 
usefulness, general desire to achieve, self 
confidence and self-esteem, as well as 
patience and persistence. Albeit, not all 
students are motivated by the same values, 
needs or aspirations; the reasons for their 
motivation may differ from each other. 
Some may be motivated by the approval of 
others, while some, by the desire to 
overcome challenges. 

Researchers have identified 
aspects of teaching situation that enhance 
students’ self-motivation  ( Lowman, 1984; 
Lucas, 1990; Weinert and Kluwe, 1987; 
Bligh, 1971). Thus, it has been suggested 
(Davis, 2004) that, to become self-
motivated independent learners, teachers 
can do the following. 

(a) Give frequent, early, positive 
feedback that supports students’ 
belief that they can do well. 

(b)  Ensure opportunities for students’ 
success by assigning tasks that are 
neither two easy nor too difficult. 

(c) Help students find personal 
meaning and value in the material. 

(d) Create an atmosphere that is open 
and positive. 

(e) Help students feel that they are 
valued members of a learning 
community. 
Teaching practices have shown 

that most students react positively to well 

organize course taught by an enthusiastic 
teacher who has genuine interest in 
students and what they learn. Thus, 
activities teachers undertake to promote 
learning will also enhance students’ 
motivation. Among the array of activities a 
teacher should employ to foster effective 
learning is the exhibition of teaching 
behaviours that motivates students. An 
exploration of the major characteristics 
that contributes to students’ motivation to 
learn and an incorporation of the teaching 
behaviours that motivates students into our 
teaching for effective learning is therefore, 
the objective of this paper in what follows.  
Major Characteristics that Contribute to 
Students’ Motivation to Learn 

Analyzing what makes classes 
more or less motivating; Sass (1989) 
reports the following eight characteristics 
as major contributors to student 
motivation. 
(i) Instructor’s enthusiasm 
(ii) Relevance of the material 
(iii) Organization of the course 
(iv) Appropriate difficulty level of the 

material 
(v) Active involvement of students 
(vi) Variety 
(vii) Rapport between teacher and 

students 
(viii) Use of appropriate, concrete, and 

understandable examples. 
To enable students engage 

effectively in the learning process, a 
teacher should strive as much as possible 
to exhibit the above characteristics. To 
achieve this, the teacher should, as well, 
incorporate some rewarding teaching 
behaviours that, no doubt, motivates 
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students to learn, in his teaching task. This 
is discussed in what follows. 
Incorporating Teaching Behaviours that 
Motivate Students to Learn Developing 
and using teaching behaviours in our 
classrooms is paramount to effective 
learning because, they enhance students’ 
motivation to learn. Various presentation 
skills or strategies that teachers employ in 
the classroom process are aimed at 
engendering effective learning. Good 
presentation skills (teacher behaviours) are 
enhancers of motivation among students. 
Therefore, for teaching and learning to be 
more effective and stimulating, the teacher 
should strive to incorporate some of the 
following skills in the teaching –learning 
process: set-induction, use of examples, 
stimulus variation, questioning and 
reinforcement. They are briefly discussed 
below. 
 
 Set-Induction 
This is the process or means by which a 
teacher makes his students to be attentive, 
curious, motivated and by implication be 
interested at the beginning of a lesson. 
Students learn best when incentives for 
learning in a classroom satisfy their own 
motives for enrolling in the   course.  It is 
therefore necessary for any teacher to 
devise some pre-planned activities for 
himself and his students to focus the 
students’ attention and arouse their 
curiosity and interest with respect to the 
specific instructional objectives. Interest is 
one of the greatest motivational factors in 
learning. Research findings (Madike, 1982, 
Maduewesi,1992, Ughamadu, 1992) 
indicate that activities before a learning 

task influence positively the performance 
of the task. A student learns when he is 
interested in what he is learning 
(Igwebuike and Ojogan, 2002). This is 
why it is important for teachers to employ 
the skill of set-induction in the classroom 
process. Satisfying this need is rewarding 
in itself, and such rewards sustain learning 
more effectively because students will be 
more inquisitive and eager to learn having 
been told the objective. 

There are many methods of 
holding the attention of students. Some of 
them are: giving meaningful examples, 
using analogies, asking questions, telling 
short but interesting stories, dramatization 
and so on. The teacher in the process of 
self-inducing his student should think of 
the most appropriate ways of gaining and 
holding the attention of the students to 
motivate them to learn. 
 
 Use of Examples 

Use of examples is fundamental to 
effective teaching. To enhance effective 
learning in the classroom an active teacher 
should incorporate illustrations and 
examples in his teaching or lesson. 
Maduewesi (1998) states that examples are 
used to clarify, explain, verify, illustrate 
and substantiate ideas, concepts and 
principles. To achieve effective learning, a 
teacher should endeavour to include 
activities that will provide concrete 
examples to the students. 

When a teacher starts by stating 
the ideas, concepts and principles that the 
students are expected to learn, he spurs 
their readiness, thereby motivating them to 
learn, as in set-induction. An absence of 
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this may make the students reluctant and 
resort to mere rote memorization of 
concepts and ideas and this, according to 
Igwebuike and Ojogan (2002) does not 
reflect meaningful leaning, 
 
 Stimulus Variation 

Simply put, stimulus variation is a 
device by the teacher to hold the attention 
of the learners to attend to relevant stimuli 
in the lesson. The maxim, which states that 
variety is the spice of life, explains the 
strength of stimulus variation in teaching–
learning. Change connotes variety, and 
change is a necessity in life, without which 
life will be boring. This being the case, 
stimulus variation is therefore, a spice of 
effective and good teaching. It reinforces 
motivation, interest and curiosity generated 
during set-induction.  Recall, that a good 
set induction helps the teacher to attract the 
learners’ interest and attention. 

The unexpected, the unusual, novel, 
and familiar and recognizable stimuli can 
attract interest and attention. This means 
that the teacher can maintain interest by 
constant re-stimulation of relevant mental 
activities. Stimulus variation is thus, the 
ability of the teacher to change the sources 
of stimulation in a learning situation. It 
enhances the presentation of most 
instructional materials. A teacher can bring 
about stimulus variation by a number of 
ways. These include: moving around the 
class in a purposeful manner, varying his 
voice level, varying his speech speed, 
pausing, etc. To motivate students to learn 
the teacher should therefore, be lively, 
warm and enthusiastic during his lesson 
presentation. To achieve this, the teacher 

should vary his instructional style, voice, 
body movements such that the learners’ 
channel of communication is switched 
from one form to another. These various 
ways are often described as attention 
producing teacher behaviours. Where 
stimulus variation is appropriate, the 
students are observed active, happy, 
enthusiastic, learning better and searching 
further on materials learnt. 

 
 Questioning 

The skill of questioning is as old 
as teaching. Asking of questions in class is 
a major part of a teacher’s activities. It is 
central to successful teaching. Indeed, it is 
method of teaching in itself, also known as 
the Socratic method. A question, according 
to Igwebuike and Ojogan (1995) can be 
described as verbal and interrogative 
statement that elicits verbal or non-verbal 
response from the person to whom it is 
made. 

Teachers should endeavour to 
make use of questioning during their 
lesson presentation because it motivates 
students’ learning. The different functions 
of questions illustrate this point very 
vividly. In the words of Turney (1973), 
questions are to: 
(i) arouse interest and curiosity 

concerning a topic, 
(ii) focus attention on a particular 

issue or concept, 
(iii) develop an active approach to 

learning, 
(iv) diagnose specific difficulties 

inhibiting learning,  
(v) communicate to the class that 

involvement in the lesson is 
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expected and that overt 
participation by all members of the 
class is expected, 

(vi) provide opportunity for pupils to 
assimilate and reflect on 
information, 

(vii) develop reflection and comment 
by pupils on the responses of other 
members of the class, both pupils 
and teachers, 

(viii) afford an opportunity for pupils to 
learn indirectly through discussion, 

(ix) help pupils recall facts covered in 
a lesson 

(x) check pupils’ understanding and 
knowledge of a topic as an aid to 
teaching, 

(xi) encourage pupils to think, and  
(xii) encourage pupils to express their 

ideas and feelings about issues 
being discussed in class. 

Also, from Amajirionwu’s (1988) point of 
view, questions help to; 
(i) stimulate reflective thought in 

terms of analysis, comparison, 
definition, judgment and 
interpretation, 

(ii) develop understanding by directing 
attention to important elements of 
the lesson basic to it, the pupil’s 
own experience can be searched 
and analysed through questioning, 
and 

(iii) focus attention on cause and effect 
relationship. 

 
 Reinforcement 

Reinforcement has been 
recognized as a great motivator in the 
teaching-learning process. Teachers can 

increase students’ involvement in their 
lessons by using reinforcement. Praises can 
increase learning by increasing students’ 
participation. It breeds warmth, 
friendliness and enthusiasm, thereby 
creating conducive condition for learning. 

Maduewesi (1998), defines 
reinforcement as the after-effect of a 
response which determines the rate of its 
future occurrence. Teachers in their bid to 
motivate the learners should use 
reinforcement positively and prudently too, 
in order to achieve effective students’ 
learning. This is premised on the evidence, 
which strongly indicates, as Maduewesi 
(1998) states, that various aspects of praise 
and corrective feedback are positively 
correlated with students’ achievement and 
positive attitudes. 

 
Recommendations 

There is no doubt that recognizing 
and observing the major characteristics 
that contribute to students’ motivation to 
learn, and also an incorporation of teaching 
behaviours that motivate students in our 
teaching, will surely ensure effective 
learning in the classroom. Be that as it 
may, teachers should take the following 
steps and actions: 
(I) endeavour to devote much time and 

zeal for acquiring the essential 
characteristics that     

         contributes to students’ motivation to 
learn; 

(ii) ensure the actual incorporation and 
exhibition of the various teaching 
behaviours that  
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          motivate students to learn in their 
teaching, which are mentioned in 
this paper, so as to      

          encourage them to become self-
motivated independent learners.   

 
Conclusion  

In this discourse, it can be deduced 
that: 
 Effective teaching-learning in the 
classroom depends on the ability of the 
teacher to maintain the interest that 
brought the students to the lesson. 

The important role of motivation 
in improving students’ learning cannot be 
underrated in teaching.  

Effective teaching demands that 
teachers should demonstrate a number of 
teaching skills (teaching behaviours) that 
will enhance effective students’ learning in 
the course of their lesson presentation. 

Recognizing and observing the 
major characteristics that contribute to 
students’ motivation to learn; and an 
incorporation of teaching behaviours, such 
as set-induction, use of examples, stimulus 
variation, questioning and reinforcement, 
will surely motivate students to learn. 
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